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Recommendations to Improve the Racial Equity of  
Seattle Public School’s Highly Capable Cohort (HCC) Program 

From the HCC Equity Committee at Thurgood Marshall Elementary  
September 2016 

 

Executive Summary:  
There is glaring disproportionality in the HCC program, with black students, Latino students and students who receive 
free and reduced lunch being highly underrepresented. A white student in SPS is 16 times more likely to be offered 
admission to HCC than a black student and 6 times more likely than a Latino student (Appendix, Table 1). The problem 
begins with applications. District data shows that black and Latino students are severely underrepresented in Advanced 
Learning applications, and in 2014-2015 black and Latino students who applied were admitted at significantly lower rates 
than their peers. Tremendous parental initiative is required to apply. To make matters worse, many families in the HCC 
program rely on a complicated appeals process involving costly private testing. Ultimately, students eligible for HCC are 
overwhelmingly from North Seattle. 
 
Together, these facts indicate that the admissions process likely does not accurately identify the most highly 
capable students, but instead likely identifies the best prepared students, students with the best opportunities, and 
students whose parents take the initiative to apply. The end result is classrooms of primarily privileged students that 
suffer due to lack of diversity. 
 
It is time for Seattle Public Schools to address the racial and socioeconomic inequity in the HCC program. We recommend 5 
changes to the identification and admissions process. Our goal is that the HCC program will reflect the district’s racial 
diversity. These 5 core recommendations, and supporting actions, would dramatically improve racial equity in the program 
and could have a major long term impact far beyond the classroom.  
 

Core Recommendations  Supporting Actions  

1. Give all 2nd graders 
opportunity for HCC via 
“universal testing”   

● Expand universal testing to all SPS schools, not just Title I schools 
● Change universal testing timeline so students are notified of eligibility during the 

school year (not days or weeks before school starts)  
● Have invited students take the full CogAt during the school day, not on a Saturday 
● Do proactive outreach to students from underrepresented groups who score well 

on initial screener 

2. Do strategic outreach to 
high-potential students from 
underrepresented groups  

● Conduct proactive, targeted outreach to underrepresented groups about the HCC 
admissions process 

● Identify students from underrepresented groups who might be good fits and 
contact those parents to invite them to apply 

● Educate school staff about the application process in the spring when teachers 
know their students best and can reach out to families  

● Provide funding to do this and dedicated staff 

3. Make admission process 
more accessible for less-
privileged families 
 

● Consider both on-line and paper applications 
● Create mechanism for teachers and community members to refer students  
● Move referral deadline later in the year to allow more time for outreach to families  
● Administer the test (CogAt) during the school day, not Saturdays  
● Fund equity staff who can review and revise these processes through the lens of 

increasing accessibility  

4. Use “local norms”, race and 
socio-economic status as 
factors in admissions 
decisions   

● Use “local norms” to determine eligibility  
● Consider race and free and reduced lunch status as factors in eligibility decisions 
● Continue to make admissions decisions based on multiple criteria, not just test 

scores, as outlined by State law 

5. Make appeals process clear 
and equitable, including 
ceasing to accept private tests 

● End the consideration of private testing in the HCC appeals process 
● Assess low appeal success rate for black and Latino students  
● Proactively inform families who quality for free and reduced lunch and from 

underrepresented groups of the option to appeal and the appeal success rate 
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Committee Overview: The HCC Equity Committee is a group of parents, teachers and students at Thurgood 

Marshall Elementary seeking to improve the equity and diversity of Seattle Public School’s Highly Capable Program. Born out 
of the work of Thurgood Marshall Elementary’s Race & Equity Task Force, our Committee began its work in March 2016 and 
is part of the school's broader Equity Action Teams.  
 

Committee Goal: Improve equity and diversity of the HCC program (with an initial focus on racial/ethnic diversity), so 

that the program composition reflects the district.  
 

Data Highlights the Problem:  
● Black students were only 1.6% of HCC eligible students in 2014-15 (2.5% of HCC + Spectrum eligible students), but 

were 16.4% of SPS students in 2015 (SPS and OSPI data).  
● Latino students were only 3.3% of HCC eligible students in 2014-15 (4.6% of HCC + Spectrum eligible students), but 

were 12.4% of SPS students in 2015 (SPS and OSPI data).  
● White students were 45.6% of SPS, but 72.3% of HCC eligible students. Together this shows that a white student is 

16 times more likely to be eligible for HCC than a black student and 6 times more likely than a Latino student.  
● In 2015, only 5.4% of HCC eligible students were eligible for free and reduced lunch, while 39% of SPS students 

overall were eligible for free and reduced lunch (SPS and OSPI data).  
● Nationally, disproportionality also exists, but to a much lesser extent than in SPS. 2009 US Department of 

Education data showed that black students were 16.7% of U.S. students and 9.8% of students in gifted programs. Latino 
students were 22.3% of total students and 15.4% in gifted programs. Disproportionality in SPS that is much more 
severe than national averages shows that SPS can make progress.  

● In practice, students eligible for HCC are overwhelmingly from North Seattle (see sample heatmap for location of HCC 
eligible students).   

 
Although WA OPSI states that, “Districts must review identification procedures to make sure student selection reflects 
the demographics of the area they serve,” the district is out of compliance with this expectation.  

 

5 Core Recommendations 
 
Sufficient new funding and new staffing is critical to implement these recommendations and achieve the goal of 
improved equity and reduced disproportionality.  
 

Recommendation 1: Give all 2nd graders opportunity for HCC via “universal testing”   
 
Background: “Universal Testing” means testing all students in the district at a given grade-level (e.g. testing all 2nd graders) 
 

Current Situation: 
● The Advanced Learning Office tests all 2nd graders in Title I (lower income) schools, plus a few other schools  
● 2nd graders in Title I schools are administered a short CogAt “Screener” test in May. If they score high enough, they are 

invited to take a longer test in late August, and are notified of their eligibility shortly before the start of school.   

 
Recommended Changes:  
● Expand universal testing to all 2nd graders across the district, not just Title I schools 

● Many students from underrepresented groups attend non-Title I schools 
○ There were approximately 8,900 students of color in Title I schools in 2014-2015, and approximately 6,300 

students of color in non-Title 1 schools. 
○ In Title I schools, 82% of students in Elementary and K-8 schools were students of color.  
○ In non-Title I schools, 34% are students of color. 

● Doing universal testing in all schools will ensure all under represented students are reached.  
● Change testing timeline so students are notified of eligibility during the school year 

● Administer the CogAt screener to all 2nd graders in the late Fall (like they do in the Kent School District) 
● Have invited students take the full CogAt mid-year 
● Inform the students of eligibility during the school year 

● Have invited students take the full CogAt during the school day, not on a Saturday (as is current SPS practice for 
logistical reasons). Common sense tells us that Saturday testing is likely a barrier for under-represented families and that 
in-school testing, though logistically challenging, is best practice for equity. 

● Do proactive outreach to students from underrepresented groups who score well on the screener to encourage 
them to participate in full testing and to consider enrollment. 

https://www.seattleschools.org/UserFiles/Servers/Server_543/File/District/Departments/Enrollment%20Planning/Maps/datamaps/pdfs/Heatmap_HCC_Elig_68.pdf
http://www.k12.wa.us/HighlyCapable/pubdocs/IdentifyHighlyCapablePrintableBookmarks.PDF
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● Advanced Learning Office staff and Teachers should call parents of children from underrepresented groups to 
encourage those students to take the full test (permission is required from parents), to remind those students of 
the testing times, and to support families in their enrollment decision.  

● This outreach should be targeted and focused on underrepresented groups, not all students.  
 

Examples of districts that do universal testing: Some anecdotal evidence from these efforts points to effective impact. 
● Kent: Screens all 2nd graders using the CogAt 7 in late Fall 
● Madison Metropolitan School District: tests all 2nd and 5th graders   
● A Florida district dramatically deceased racial disproportionality through universal testing of 2nd graders  
● Bellevue: Conducts universal testing of Kindergarteners using the CogAt Screener test in September/October (students 

are never required to take the full CogAt) 
● Mercer Island: Does universal testing of Kindergarteners   
 

Recommendation 2: Do strategic outreach to high-potential students from 
underrepresented groups 
 

Current Situation:  
● The disproportionality seen in eligibility and enrollment begins with who applies. In 2014-2015: 

○ Only 4.5% of applicants were black, despite black students being 16.4% of SPS 
○ Only 5.7% of applicants were Hispanic, despite Latino students being 12.4% of SPS 
○ 64.4% of HCC applicants were white, despite white students being 45.6% of SPS 

● The Advanced Learning Office has made strides to increase outreach to families of students from underrepresented 
groups. However, given limited staffing the Advanced Learning office, the burdens of administering the admissions 
process, and the parent-driven approach of the current SPS process, limited proactive outreach is done.  

● To change the disproportionality we need to change who applies! 
 

Recommended Changes:  
● Conduct proactive, targeted outreach to high-potential students from underrepresented groups about the HCC 

admissions process. Identify students who might be a good fit and contact parents to invite them to apply.    
○ OSPI Highly Capable Program Supervisor told us, “It is important for the district to initiate and to invite 

parents...Connecting with parents is vital.” 
○ Review data from schools who don't refer many students and: 

■ Identify ELL students whose standardized test scores have risen quickly. Call the family and encourage 
them to apply. 

■ Identify students from other underrepresented groups with relatively high scores or high growth. Call the 
family and encourage them to apply.  

○ Talk to Rainier Scholars or other groups that effectively identify high capability students of color. Learn from their 
methods and further partner with them to identify students.  

○ Connect with after-school programs (like Boys & Girls Club) in underrepresented areas and encourage them to 
refer high potential students; give them info to pass along to parents of promising students  

● Educate school staff about HCC process in Spring when teachers know students well and can reach out to families  
○ Advanced Learning staff speak at staff meetings at schools who are under-represented in Advanced Learning 
○ Ask teachers to contact parents of promising students, share key information and encourage families to apply in Fall  
○ Teacher training on when/how to refer students, how to identify gifted students, anti-bias training  
○ Email teachers in Fall to remind them to reach out again to families  

● Provide funding and dedicated staff with outreach and recruitment as a core (and realistic!) part of their job is essential  

 
Examples of districts that have decreased disproportionality through increased outreach:  
● The Highly Capable Program Supervisor at OSPI shared with us that that Kent School District has recently increased 

enrollment from underrepresented groups by 2-3 times. Kent could be a helpful resource to consult. OSPI shared that 
Kent district staff examine data of all 2nd graders, look at various data points, and encourage families to apply.  

 

Recommendation 3: Make admissions process more accessible for less-privileged families  
 

Current Situation: The current process is more a test of parental initiative than child potential. Historically the process 
is difficult to navigate and requires significant parental initiative and problem solving (e.g. addressing technical problems, 
following up, clarifying unclear direction). While steps have been made to simplify and address these issues, challenges 
remain. For example: 

● While non-English speakers can submit a hard-copy referral form (available in 9 languages), English speakers are 
required to submit referral forms online through The Source. (The Source is rarely used by families of 

http://www.kent.k12.wa.us/Page/4917
https://accountability.madison.k12.wi.us/files/accountability/2013-4-3%20CogAT%20Local%20Norms%20Report_0_0.pdf
http://www.nber.org/papers/w21519
https://www.seattleschools.org/cms/one.aspx?portalId=627&pageId=1548870
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elementary school children and creating a Source account is often a complicated process), a potential barrier for less 
affluent, less tech-savvy families.  

● The process requires significant parental initiative and drive.  
● The process changes significantly every year.  
● There is no clear way for non-parents to refer a student and ensure that the referral is followed-up on. This 

disadvantages less privileged families, where teachers or community members may be best aware of Advanced 
Learning options. 

● Successfully navigating the process often involves knowing someone who already did it, finding out tips from them, 
etc. This severely limits less-privileged families whose social networks may include fewer people in already in 
Advanced Learning. 

 
Recommended Changes:  
● Allow families to submit online or paper applications, even if English speaking.  
● Allow teachers and community members to refer students, with Advanced Learning staff following up with 

families of referred students. Encouraging advocates other than well-informed parents would benefit under-
represented students.  

○ Create an official referral process. Advanced Learning staff should then contact families and invite them to complete 
the parent permission and rating form. (Staff can follow-up and provide assistance for families of students from 
underrepresented groups.)  

○ In Bellevue, for example, school staff and community members can email three basic pieces of information by October 
23rd to refer a student.  

○ This is in keeping with Washington State Law and advice from OSPI.  
■ OSPI says “Make sure your district has a process by which someone from the district or community can refer 

a student to the highly capable program.” 
■ WA state law says, “Each school district shall establish written procedures for the referral of students to 

participate in programs for highly capable students. Such procedures shall permit referrals based on data or 
evidence from teachers, other staff, parents, students, and members of the community.” 

● Move referral deadline later in the year -- ideally to early November (and adjust rest of process accordingly) 
○ The early October referral deadline (October 6th, this year) is too early. This disadvantages students from lower socio 

economic backgrounds for numerous reasons:  
■ Lower SES families may be less aware of Advanced Learning and the deadline, and also less versed in 

completing the paperwork, etc., and will likely benefit from more time.  
■ Underrepresented students may need teachers or community members to encourage the family to apply. 

More time is needed to allow this process to fully take place each Fall.  
○ Other districts have later deadlines. For example, the Bellevue deadline for application the Oct 31. Kent accepts 

referrals through October and November. Mercer Island accepts applications in November and December.  
○ While there are some benefits to an early deadline (more time to test, make decisions, and process appeals), with 

enough planning (and enough staffing!), it should be possible move the deadline 1-2 months later. If equity and 
reducing disproportionality is a priority, pushing the deadline out should be a priority!  

● Administer the CogAt during the school day, not on Saturdays (as is current SPS practice for logistical reasons). 
Saturday testing is likely a barrier for under-represented families and in-school testing best practice for equity. 

● Funded equity staff who review and revise processes through accessibility lens.  
○ There should be an advocate responsible for ensuring access for underrepresented, less privileged families  
○ Given time constraints of Advanced Learning staff, additional resources are needed to ensure this happens well and 

consistently.  
 

Recommendation 4: Use “local norms”, race and socio-economic status as factors in 
admissions decisions   
 
Background:  
● What are local norms? Local norms compare students to other students in a sub-group, instead of comparing them to 

students nationally. Local norms can be assessed for a school, zip code, region, income level, etc.  
● Why use local norms?  

○ The use of local norms is essential to adjust for differences in “opportunity to learn” and to identify a 
broader set of highly capable children, not just children who are well-prepared.   

○ Results on cognitive abilities and achievement tests are impacted by opportunities to learn. Local norms can adjust 
for this, by comparing children who have had more similar opportunities.  

○ Given that children have had vastly different opportunities to learn, a child score in the 80th percentile in a poor 
school might be more highly capable than a child scoring 98th percentile in a high achieving school.  

https://www.bsd405.org/eastgate/2015/09/gifted-referral-information/
http://www.k12.wa.us/HighlyCapable/pubdocs/IdentifyHighlyCapablePrintableBookmarks.PDF
http://apps.leg.wa.gov/wac/default.aspx?cite=392-170-045
https://books.google.com/books?id=80anL67CioQC&pg=PA126&lpg=PA126&dq=%22opportunity+to+learn%22+local+norm&source=bl&ots=cdWCCVVkjF&sig=GH1HF0IITARynlfB243UKjOw9Nk&hl=en&sa=X&ved=0ahUKEwj73MvspJPPAhUN2mMKHfUJA8AQ6AEIHDAA#v=onepage&q=%22opportunity%20to%20learn%22%20local%20norm&f=false
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Current Situation:  
● SPS Advanced Learning tests use national norms, where students are compared to other students nationally.  
● This sample heatmap of the location of HCC eligible students shows us that we are likely not accurately identifying the 

most highly capable students -- but more likely the best prepared students with involved parents.  

 
Recommended Changes:  
● Use local norms to determine eligibility to account for differences in “opportunities to learn”  

○ Many leading players in this field recommend the use of local norms  
○ David Lohman, the author of the CotAg, is a strong proponent of the use of Local Norms.  
○ The National Association for Gifted Children recommends local norming: "Test norms should reflect the local 

demographic, not only national norms (important for districts with a greater number of individuals from minority or 
ethnic groups)".  

○ The “CogAT Web Reporting Score Interpretation Guide” recommends that users: “review each student’s test 
performance for each battery and overall in comparison with national or local norms”. In addition, it finds that:  
● “In some school systems, the characteristics of the student population differ markedly from those of a 

national sample of school-aged children. When national norms are used in these districts, the scores of 
students on both achievement and ability tests are likely to be skewed toward the high or low extremes of 
the score distribution. For example, some schools draw the major part of their student body from homes 
where the parental levels of education are very high. In schools like these, scores based on national norms 
for both achievement and ability tests are likely to cluster in the above-average range so that only limited 
discriminations can be made in the relative standings of students. In such schools, local percentile norms, 
which can be ordered as a special scoring service, provide a useful addition to national norms for making 
educational decisions.” 

○ Local norms are a reporting option for the CogAt. The Advanced Learning office should request and use them.  
● Possible applications of local norming in the SPS advanced learning context could include: 

○ Admit top 2% of students at each local school based on local norms and top 2% in district based on national norms.  
■ A report found a mix of local and national norms “could result in identifying a group of high-performing students 

that includes the students who score highest overall, as well as a larger underrepresented minority presence." 
○ Consider admissions for the top 2% of given under-represented populations (school, free & reduced lunch, etc.) 
○ Apply local norms (or related concepts) at each step of the process  
○ During universal 2nd grade testing using the short “screener” test, invite the top 10% from each school or under-

represented population to take the full test  
○ Further work is needed to explore how to use local norms in the SPS context.  

● Use race and free and reduced lunch status as factors in eligibility decisions  
○ The law permits race to be used as “one factor of many” in admissions decisions if diversity is a compelling interest.  

■ The Supreme Court has ruled that race can be used in admissions decisions if diversity is a compelling 
educational interest. They have also ruled that the goal of a diverse student body is a compelling interest, but 
that the use of race in admissions must be “narrowly tailored” to achieve this goal. Admissions programs that 
use race as one of many factors have been upheld by the Court.  

■ Seattle’s prior system of using race as a tie-breaker for over-subscribed high schools was shot down by the 
court as it was not narrowly defined. 

○ 2190SP already states that "MSC will give special consideration to and assess the impact of the following 
factors:  cultural diversity, socio-economic status, linguistic background, and identified disability”  

○ Given the current composition of HCC, SPS should also assess why the “special consideration” provision is not 
currently resulting in more equitable results, though staff report that it is beginning to make a difference.  

● Continue to make admissions decisions based on multiple criteria, not just test scores, as outlined by State law.  

 
Resources:  
● This report (also available here) is a resource on local norms and using them with the CogAt, as well as this report and 

this book. 
● The “CogAT Web Reporting Score Interpretation Guide” provides guidance on requesting and using local norms.   

 

Recommendation 5: Make appeals process clear and equitable, including ceasing to 
accept private tests  
 
Current Situation:  
● A high percent of students in HCC receive eligibility through appeals, most of whom pay for private 1:1 testing. 

○ 21% of new admissions to HCC were via appeals in 2014-2015. The percentages of appeals for all students in 
HCC may even be much higher.  

https://www.seattleschools.org/UserFiles/Servers/Server_543/File/District/Departments/Enrollment%20Planning/Maps/datamaps/pdfs/Heatmap_HCC_Elig_68.pdf
https://books.google.com/books?id=80anL67CioQC&pg=PA126&lpg=PA126&dq=%22opportunity+to+learn%22+local+norm&source=bl&ots=cdWCCVVkjF&sig=GH1HF0IITARynlfB243UKjOw9Nk&hl=en&sa=X&ved=0ahUKEwj73MvspJPPAhUN2mMKHfUJA8AQ6AEIHDAA#v=onepage&q=%22opportunity%20to%20learn%22%20local%20norm&f=false
http://www.learningace.com/doc/4951121/412407270d906ac9382a4906748ac9f5/nontraditional-uses-of-traditional-measures-_-single-space
http://nrcgt.uconn.edu/wp-content/uploads/sites/953/2015/04/rm05216.pdf
https://www.nagc.org/resources-publications/gifted-education-practices/identification/tests-assessments
http://help.riversidepublishing.com/robohelp/robo/server/DM_Digital_Resources/projects/DM_Digital_Resources/Baggage_Files/CogAT/CogAT_7_Web_Reporting_Score_Interp_Guide_v1.1_CMP.pdf
https://accountability.madison.k12.wi.us/files/accountability/2013-4-3%20CogAT%20Local%20Norms%20Report_0_0.pdf
https://www.seattleschools.org/UserFiles/Servers/Server_543/File/Revised%202190SP%20Draft%20Clean.pdf
http://www.k12.wa.us/HighlyCapable/pubdocs/IdentifyHighlyCapablePrintableBookmarks.PDF
https://faculty.education.uiowa.edu/docs/dlohman/Nontraditional-uses-of-traditional-measures-_-single-space.pdf
http://www.learningace.com/doc/4951121/412407270d906ac9382a4906748ac9f5/nontraditional-uses-of-traditional-measures-_-single-space
http://nrcgt.uconn.edu/wp-content/uploads/sites/953/2015/04/rm05216.pdf
https://books.google.com/books?id=80anL67CioQC&pg=PA126&lpg=PA126&dq=%22opportunity+to+learn%22+local+norm&source=bl&ots=cdWCCVVkjF&sig=GH1HF0IITARynlfB243UKjOw9Nk&hl=en&sa=X&ved=0ahUKEwj73MvspJPPAhUN2mMKHfUJA8AQ6AEIHDAA#v=onepage&q=%22opportunity%20to%20learn%22%20local%20norm&f=false
http://help.riversidepublishing.com/robohelp/robo/server/DM_Digital_Resources/projects/DM_Digital_Resources/Baggage_Files/CogAT/CogAT_7_Web_Reporting_Score_Interp_Guide_v1.1_CMP.pdf
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○ The vast majority of families who appeal have private testing done to help their students qualify (families spent 
approximately $300,000 testing in 2014-2015). 

● The SPS appeal rate is one of the highest in the state, according to the Advanced Learning Office. (Most other districts in 
WA do not consider private test results in appeals, likely reducing motivation to appeal.)  
○ Only 16% of 80 districts in WA State responding to a survey accept private testing as part of their appeals process. 

Half of districts reported that they do not accept or have not had students submit private testing results.  
○ Many reported that they “accept appeals only based on miscalculation of score or specific events that impacted the 

testing date (i.e. traumatic family events or adverse testing conditions).” 
● Knowing about the appeal option, and doing it successfully, often involves knowing someone who already 

navigated the process. Many families don’t realize it is a realistic option with high success rates (46% in 2014-2015).  
This negatively impacts less-privileged families whose social networks may involve fewer people in Advanced Learning.  

● Appeals result in “enhanced access” for privileged families and often have poor results for underrepresented 
families  
○ Appeals have a much higher acceptance rate than the normal admissions process, making this an “easier” path to 

eligibility.  
■ The HCC appeal success rate was 46%, compared a 16% acceptance rate for normal HCC 

admissions, in 2014-2015.  
○ It is generally accepted that higher scores are easier to obtain on the private 1:1 WISC test than the mass-

administered CogAT, giving families who pursue private testing an advantage.  
○ Black and Latino families are much less likely to appeal than white families -- and have lower acceptance 

rates if they do appeal. In 2014-2015: 
■ The average appeal “success rate” was 46%, but success rate for Hispanic and black students was 

only 29%. 
■ White children represented 64.4% of HCC applications and 71.5% of appeals, despite being 45.6% of 

district student population 
■ Black students were only 4.5% of HCC applications and 1.4% of appeals, despite being 16.4% of district 

population 
■ Latino students were only 5.7% of HCC application and 4.9% of appeals, despite being 12.4% of district 

population 

 
Recommended Changes:  
● End the consideration of private testing in the HCC appeals process 
● Assess low appeal success rate for black and Latino students (and for HCC applications in general) 
● Proactively inform families who quality for free and reduced lunch and from underrepresented groups of the 

option to appeal, the appeal success rate (46% for HCC in 2015-2015), and the option for district funded private testing 
(if it remains available)   

 

Next steps 
● Representatives from our committee plan to meet with board members and other SPS leaders prior to the October 5th 

board meeting to discuss our recommendations.  
● We will continue to refine and further develop our recommendations. The situation is complex and we want to 

ensure our recommendations fit with the practical realities, goals and desired changes of the SPS Board and the 
Advanced Learning Office. 

● We are working to gain public support and awareness for our proposals. 

  
Thank you for your consideration of these recommendations and for your work on behalf of Seattle Public School students 
and families.  
 
 
Sincerely, 
 
The HCC Equity Committee, Thurgood Marshall Elementary 
 
 
Devin Bruckner, Committee Chair 
206.229.2003 
devinbruckner@gmail.com  

 
 

https://drive.google.com/drive/folders/0BwYCZfi5jYCWWWpHU3ZlZGZzNDg
https://drive.google.com/file/d/0BwYCZfi5jYCWYVZRaWx0cTVCdjQ/view
https://drive.google.com/drive/folders/0BwYCZfi5jYCWWWpHU3ZlZGZzNDg
mailto:devinbruckner@gmail.com
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Appendix  
 
Process To Date: 
Our team has conducted significant external research and talked with numerous relevant leaders in the field. People and 
resources we have consulted and engaged with include:*  
 

● Jody Hess, Highly Capable Program Supervisor at OSPI  
● Stephen Martin and Matt Okun at Seattle Public Schools Advanced Learning Office 
● SPS Highly Capable Services Advisory Committee  
● Multiple staff at Rainier Scholars  
● Dr. Nancy B. Hertzog, Ph.D., Professor of Educational Psychology at the University of Washington, and Director of 

the Robinson Center for Young Scholars at the University of Washington  
● Dr. Ralina Joseph, Director of the University of Washington’s Center for Communication, Difference and Equity  
● Research studies, articles and reports on advanced learning, including research focused on testing, overcoming 

disproportionality, and other related topics  

 
* Note: We have solicited advice and suggestions from the individuals through 1:1 meetings. With the Highly Capable 
Services Committee, we attended multiple meetings, informed them of our committee and goals, and had a brief initial 
discussion about ways to improve equity and diversity. We have not yet shared our specific recommendations with all the 
groups and individuals listed above.  
 
General Resources: 

● OSPI Highly Capable Program overview, including relevant WA State Law, definition of highly capable students and 
learning characteristics, data on programs statewide, etc.  

● Information about nationwide elementary school gift programs.  
● See additional resources contained within the recommendations above  

 
The Broader Context:                            = Focus of this document  

Policy & Implementation 
Questions 

Key Concerns  

Identification Process: How 
are students selected / 
identified?  

● Major racial and socio economic disproportionality.  
● SPS is likely not identifying the most “capable”, instead often identifies 

students with existing opportunity and involved/motivated parents.  

Program Design: What is 
the program design, service 
model and curriculum?  

● Some believe that this is not sufficiently defined, that curriculum is limited/weak, 
that the program should be more consistent across the district, and that student 
needs are not met well enough.  

● Some have concerns about the self-contained model.  

Size of Program: How many 
students are in the Highly 
Capable / Advanced 
Learning programs? In what 
schools are the programs 
located?  

● Nearly 9% of SPS students were HCC Eligible in 2015-2016, and nearly 7% are 
enrolled in HCC. Another 13% of 1-8 grade students are Spectrum/AL eligible. 
This is nearly 20% of students in many grades. 

● Advanced Learning programs grew at 12% per year over the past 4 years, 
compared to only 3% growth in overall SPS enrollment.  

● The State average for Highly Capable participation is 4.7% (OSPI data)  
● This creates capacity problems and raises other questions: 

○ Should separate programs serve such a large portion of the district? 
○ What does this say about the selection process? 
○ Do the students being served truly need the services provided?  

 
These questions and concerns are interrelated. There is public interest for change – but people have vastly different ideas on 
what change is needed. In addition, it is difficult to change everything at once. We recommend the district first develop 
and approve a plan to change the HCC identification and admissions process, as this addresses a clear, long-standing, 
pressing problem and is higher priority given overall district goals and challenges.  
 
 

http://www.k12.wa.us/highlycapable/
http://www.nagc.org/sites/default/files/key%20reports/ELEM%20school%20GT%20Survey%20Report.pdf
https://drive.google.com/file/d/0BwYCZfi5jYCWeTktWmJra29WcUE/view?usp=sharing
https://drive.google.com/file/d/0BwYCZfi5jYCWeTktWmJra29WcUE/view?usp=sharing
https://drive.google.com/file/d/0BwYCZfi5jYCWeTktWmJra29WcUE/view?usp=sharing
https://drive.google.com/file/d/0BwYCZfi5jYCWeTktWmJra29WcUE/view?usp=sharing
https://drive.google.com/file/d/0BwYCZfi5jYCWYVZRaWx0cTVCdjQ/view?usp=sharing
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